“COMMITTED TO

HIGH PERFORMANCE"
Growing Our Future



Purpose

To discuss the desired outcomes for students when they graduate
from Clayton County Public Schools

To discuss the current achievement levels of our students as
evidenced by DIBELS and the Georgia Milestones Assessments

To discuss the instructional practices that have a greater impact on
student learning and readiness levels






Vision Statement
The vision of Clayton County Public Schools is to be a district of high
performance preparing ALL students to live and compete
successfully in a global society.

Mission Statement
The mission of Clayton County Public Schools is to empower

students to achieve academic and personal goals.
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Core Belief Statements

We believe children have priority for all of our resources.

We believe education is the shared responsibility of the student,
the parent/guardian, the school, and the community.

We believe communication and understanding among all
stakeholders of our diverse community are essential to achieving
the goals of education.

We believe that learning is a continuous process and most
productive when the needs of each child are met through high
guality instruction provided by competent and caring adults.

We believe a learning environment where everyone experiences
security, care, dignity, and respect is essential.

Strateqgic Goals

To increase academic achievement for all students in Clayton
County Public Schools as evidenced by state, national and
international assessment results

To provide and maintain a safe and orderly learning
environment

To create an environment that promotes active engagement,
communication, accountability, and collaboration of all
stakeholders to maximize student achievement

To provide high quality support services delivered on time and
within budget to promote high performance in the Clayton
County Public Schools

To recruit, develop, and retain highly qualified and effective
staff
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Strategic Improvement Plan (SIP) 2018-2023

STRATEGIC IMPROVEMENT PLAN 2018-2019

The vision of Clayton County Public Schools is to be a district of high performance preparing ALL

Clayton County Public Schools will increase
the percentage of students scoring at the
Proficient and/or Distinguished levels on the
Georgia Milestones.

We will implement evidentiary- and research-
based instructional and intervention strategies
grounded in Literacy, Numeracy, Critical Thinking,
Technology, and STEM/STEAM.

We will engage multiple stakeholder groups in
activities that support high performance and
collaboration.

Committed Te
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Clayton County Public Schools will increase
the graduation rate.

We will implement, monitor, and support programs
for school redesign and transformation.

We will implement, monitor, and support the
district’s framework for creating and implementing
innovative school-based choice programs or
schools such as magnet, theme, STEM/S.TEAM
etc. that support the transformation of schools.

We will implement, monitor, and support research-
based strategies and programs to improve
students’ early learning readiness.
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Growing Our Future

students to live and compete successfully in a global society.

Clayton County Public Schools will increase
the number of students absent less than 10%
of their enrolled academic year.

We will implement, monitor, and support research-
based strategies used to increase student
attendance and engagement.

Clayton County Public Schools will decrease
the number of discipline infractions while
increasing employee morale and community
support.

We will develop, implement, monitor, and support
a systematic discipline improvement strategy.




Dr. Ralph Simpson,
Deputy of School Leadership and Improvement




Dr. Ebony T. Lee,
Director of Curriculum, Instruction, and Assessment




The Critical Facts about Early Literacy and Future Success

Fact: Phonemic awareness abilities in kindergarten (or in that age range) appear to be
the best single predictor of successful reading acquisition.

Fact: According to research by the Annie E. Casey Foundation, third graders who
are not reading at grade level are among the most vulnerable to drop out of school
later.

Fact: 88 percent of students who failed to earn a high school diploma were struggling
readers in third grade.

Fact: Research shows that vocabulary gaps are evident by 4 years of age. Children
from lower-income families hear a staggering 30 million fewer words than children
from higher-income families by the time they are 4 years old.


http://www.aecf.org/m/resourcedoc/AECF-Early_Warning_Full_Report-2010.pdf
http://www.aecf.org/m/resourcedoc/AECF-Early_Warning_Full_Report-2010.pdf

READINESS AND AUTOMATICITY
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st ko Shsoriat i sholpdcibitels doncr e Tier 2 Language Arts | Mathematics Science Social Studies
From Nomad to Farmer o \ Words
Cross-Curricular Focus: History/Social Science Answer the following questions based on the analyze characters compute attribute accomplishment
reading passage. Don’t forget to go back to the collaborate dialogue equation classify culture
passage whenever necessary to find or confirm communicate fiction vs. nonfiction estimate construct climate
Many historians and scientists believe that the earliest people in your answers. compare inform graph environment Democracy
North America may have traveled here from the continent of Asia many trast tivati int t id lorati
thousands of years ago. At that time, Earth was experiencing an Ice } g con ra's mo |va.|on interpre evidence exploration
Age. Much of the water that separates the northem parts of Asia and 1) The “ice bridge” theory has never been proven, determine narrative measure features factors
North America would have been frozen at the time. It may have formed | Put could be true. Do you think it is a reasonable distinguish opinion operations habitat location
an ice bridge that people were able to walk across. Perhaps they explanation for how Native American came to North evaluate point of view represent observations obstacle
were hunters following their food. Perhaps they were adventurous and America? illustrate prefix, suffix solve organism perspective
wanted to explore. We do not know for sure. Their migration to North i 1 .
America, however, may make them the ancestors of the people we call infer setting patterns Republic
Native Americans. refer theme investigation resources
We do know that the earliest North Americans were nomads. The - ; s ;
: 2) What might be a benefit of living life as a nomad? Sl

traveled from place to place instead of settling in one place. Eventually,
these nomads began to establish permanent settlements. They had
already learned to gather plants growing in the wild. After a time, they
began to leamn about agriculture. Agriculture is raising plants and
animals for human use. With more reliable sources for food, they didn't
need to move around so much.

As they began to look for more permanent homes, they paid

attention to the resources of specific locations. They wanted to live near

water sources, such as streams or rivers. This helped ensure that they

could water their crops and take care of the water needs of humans and

animals. It's not surprising, then, to discover that most early villages
were located very close to water sources.

People moved around less often than before. However, they were
still slowly migrating to other areas. Every time a group or tribe moved

into a different natural environment they had to adapt to the climate and

resources of that area. The clothing they wore, the kind of houses they
built and even the kind of food that they ate depended upon the region
in which they lived. Over time, four major cultural regions developed in
North America: the Eastern Woodlands, the Great Plains, the Pacific
Northwest, and the Desert Southwest.

3) Besides having a fresh water source, how could
living by the river meet the tribe's needs?

4) Why did tribes in different areas live in different
kinds of houses?

5) In which of the four cultural regions would you
choose to build a home? Explain your choice.

Copyright ©2012 K12Reader - http:/fwww.k12reader.com
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Wiriting Task Description:

Title of Stimulus Texts:
Spurce #1: “The Wolf and The Crane”
Source #2: "The Wolf, the Kid, and the Goat”
Spource #3: “What are Fables?”

Writing Task Description:
The two stories you read are examples of fabhles. Your assignment
is to write your own fable that is several paragraphs long. It should
include the characteristics of fables discussed in the article and
shown in the stories you read. Make sure to include dialogue,
descriptions, characters, plot, setting, and an ending. Be sure to
develop your story completely.




Our Current Reality...
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By School Year 2023...

To meet our
2023 district
goal, at least
80% of our
students must

be proficientor
distinguished
on the GMAS in
all content

dareas.
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CCPS EOG Data
English Language Arts End of Grade (EOG) Trend for Percent Proficient

Metro-RESA Georgia

Learner and Above (PL + DSL)

SY 2014-2015| SY 2015-2016 | SY 2016-2017 | SY 2017-2018 |SY 2017-2018 | SY 2017-2018
Grade 3 23 20 21 22 H 41 37
Grade 4 24 21 27 30 4 46 a1
Grade 5 25 25 23 26 1’_} 46 41
Grade 6 27 24 27 25 § 44 39
Grade 7 24 26 25 24 § a3 38
Grade 8 26 33 28 28 [ 48 43

Mathematics End of Grade (EOG) Trend for Percent Proficient Learner and RESA e ynin
Above (PL + DSL)

SY 2014-2015| SY 2015-2016 | SY 2016-2017 |SY 2017-2018 |SY 2017-2018 | SY 2017-2018
Grade 3 19 23 29 32 4 48 46
Grade 4 20 18 29 32 4 50 47
Grade 5 19 21 21 21 @ 42 39
Grade 6 18 20 21 20 i 43 38
Grade 7 19 21 21 23 47 43 "
Grade 8 19 15 17 16 § 34 34

\ .--;”, For EOG, English/Language Arts, students showed growth in proficiency rates in Grades 3, 4, and 5. In Mathematics, students
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CCPS EOG Data
Science End of Grade (EOG) Trend for Percent Proficient Learner and Above MetroRESA | Georgia
(PL + DSL)
SY 2014-2015| SY 2015-2016 | SY 2016-2017 |SY 2017-2018 |SY 2017-2018 | SY 2017-2018
Grade 5 20 24 24 23 § 42 39
Grade 8 15 8 12 13 ﬁ 29 30
Soc. Studies End of Grade (EOG) Trend for Percent Proficient Learner and Metro-RESA |  Georgia
Above (PL + DSL)
SY 2014-2015| SY 2015-2016 | SY 2016-2017 | SY 2017-2018 |SY 2017-2018 | SY 2017-2018
Grade 5 14 17 16 17 ¢ 3 30
Grade 8 20 24 25 214 46 4
PL - Proficient Learner

DSL - Distinguished Learner For Science and Social Studies, which are only assessed in Grades 5 and 8 for the
EOG, Grades 5 and 8 showed growth in Social Studies, and Grade 8 showed growth in

their science proficiency. In comparison to the State and MRESA’s EOG results, the
District had higher gains in the following areas: Grade 4 English/Language Arts, Grades 4 and
7 Mathematics, and Grade 5 Social Studies.
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CCPS EOC Data
CCPS End of Course (EOC) Trend for Percent Proficient Learner and Above (PL + DSL)
SY 2014- | 5Y 2015- | SY 2016- | SY 2017- | GA Metro State of
Conten Area .
2015 2016 2017 2018 RESA 17-18 |Georgia 17-18

Oth Grade Literature 30 28 34 36 ﬁ 56 52
American Literature 26 29 29 28 § 52 47
Algebra 1 NT 17 17 16 l, 45 38
Geometry NT NT 20 22 ﬁ 42 39
Biology 19 28 29 29 > 53 49
Physical Science 17 18 26 27 ¢ 49 43
US History 27 30 29 29 > 33 47
Economics 33 40 37 38 1 55 49

PL - Proficient Learner Based on final results for 2017-2018, six out of eight EOC content

DSL - Distinguished Learner area results maintained or showed improvement in the

NT - No Test that year percentage of students who scored in the Proficient and

Distinguished achievement levels in comparison to the 2016-
2017 school year (Table 1). The greatest gains occurred in 9th
g ;:,,f 2 Grade Literature and Composition (+2.35), Geometry (+2.23),
- | Science (+1.70).

*Due to excel numbers may be truncated
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CCPS Advanced Placement Data

I 2015 2016 2017 2018
High School % of AP Students with Scores 3 or Above
Drew 9.80% 11.40% 22.30% 6.80%
Elite Scholars 13.20% 32.30% 26.40% 35.00%
Forest Park 13.20% 10.80% 5.50% 21.80%
Jonesboro 13.40% 21.10% 12.80% 8.80%
Lovejoy 18.80% 15.50% 13.10% 8.60%
3 M.A. Stilwell 45.50% 35.40% 51.30% 45.30% )
Morrow 19.40% 34.70% 22.70% 43.80%
Mount Zion 10.20% 9.60% 10.40% 6.90%
Mundy's Mill 10.40% 15.80% 10.20% 10.90%
North Clayton 8.80% 13.10% 15.20% 11.00%
Riverdale 7.70% 10.00% 8.60% 14.50%
System 15.40% 18.80% 16.40% 19.40%
Georgia 57.20% 58.10% 58.90% 61.20%
Global 60.70% 60.%0% 60.30% 61.30% J

o’

From 2017 to 2018, the percentage of AP students scoring a 3, 4, or 5 increased by 3 percentage points from 16.4
percent in 2016 to 19.4 percent in 2018 (Table 5). Five high schools saw an increase in the percent of students who

scored 3 or higher on the AP exams.

El_f, From 2017 to 2018, 365 students scored a 3, 4, or 5 compared to 2017 with 289 students. This was an
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CCPS Reading Data
% Point Change
2017-2018\Reading GMAS Student Performance % At Grade Level/Above
/ District Metro-RESA Georgia 2017-2018
% Below % Grade % Below | % Grade % Below | % Grade
Test Test Test o Metro- )
Grade |Level or Grade | Level or Grade Level or District Georgia
Takers Takers Takers RESA
Level | Above Level Above Level Above
hrades 4,370 43 57 54,499 31 69 134,162 32 68 ¥ -1 -3z -3
¥r3d24 4,564 48 52 5,067 34 66 136,228 37 63 e (fha |3
Qrades 4,474 42 58 55,487 28 72 137,152 30 70 -1 -1 =2 o0
G\ades 4,256 54 46 53,615 36 64 133,021 39 61 ¥ -a -3 |2
Gr\de? 4,134 41 59 52,373 26 74 130,420 29 71 ¥ 2 W1 WA
Grahea 4,059 41 59 51,409 24 76 125,086 27 73 -0 (-2 W s
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CCPS Writing Data

Idea Development, Organization, Language Usage and
and Coherence Conventions
3+4 | Difference Difference
0* 1 2 3 4 0* 1 2 3
total 17-18 17-18
Grade 3 15 44 36 4 1 5 | -3 15 43 34 3 ¥ -3
g 30 46 13 2 15 |4p 1 g 30 46 15 (&% -1
& 16 59 17 2 19 |= 0O 6 20 55 19 |4p
4 21 53 20 3 23 B -1 4 19 51 27 |4p
3 20 47 25 3 28 (& -10 3 20 43 34 |4p
3 18 47 27 5 32 | 2 3 13 A7 32 |dp
5 21 48 20 4] 26 (¥ -1 5 24 52 19 ¥ -1
11th Grade Lit 5 13 42 35 5 0 = 0 5 14 54 27 = o0

*Students with a "0" score were given a condition code.




Different Learners Same Expectations

Ve

State- and District- and
grade-level grade-level
standards content L

Grade-level State
skills Assessments




By School Year 2023...

To meet our
2023 district
goal, at least
80% of our
students must

be proficient or
distinguished
on the GMAS in
all content

dlreas.




Dr.Morcease J. Beasley, Superintendent of Schools



2017-2018 BOY to EOY DIBELS Data

Grade K

Grade 1

Grade 2

Grade 3

Clayton
County
Public
Schools

I Wall Balow Banchmark
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a— 14,509 students with results in measuras n -3 e

Balow Benchmark

" Clayton County Public Schools

2 1,230 students

- 23% 4 27 2 21%

- 1,103 students
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o TO

- 1,159 students
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2 1,389 students
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1 ] 393 students:
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= 31% 33% L DE% L 10%

1] 400 students
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- e 33% £ 3% a TR

1 ] 1,993 students

- 3% 24% I I0% I 23%

- I 14%, I Z3% I 405

- 84T students

= B 229% &2 3T 4 33%

2 924 students

- T 22% & 507 a 21%

=& 2875 students

- 10 18% I 38% I 34%

I Abowve Banchmark

=2 1,001 students

- 1,368 students

- 1,328 students

= 1% 5% I 21% I T3%

& 1,068 students

- 1% 4% & 22% o T3%

=2 4. 765 students



A reader is someone who
discovers a passion for reading
with every book they pick up.
This does not mean that every
book must be liked. Instead, it
means that every book reveals
something about the process of
reading or, more spectacularly,
the reader him/herself.




What does it take to develop a reader?




Everyone is born with the language part
of the brain—the speech and meaning
parts. You learn to speak and to
understand spoken language simply by
being around other people who speak
for a few years.

Everyone is born with the visual part of
their brain. We eaS|I¥ recognize shapes,
objects, places, and faces.

BUT...no one is born with the
connections between vision and

speech, the connections that enable
reading. Instead, you have to build the
visual word form area of your brain one
connection at a time. You have to learn
that p stands for the sound at the of pen
(usually) and ough stands for the sound
at the end of though (sometimes).

alphabetization after
ﬂ > |bxd ¥>
Auditory
Motor plans for representations of
handwritting: phonemes:
e.g., Exner’s area e.g., Planum
— Temporale
P~ b/ # [d]
Lower-level

Motor plans for
vocalisations:
e.g., part of Broca’s area

- RN

visual areas

Visual representations of
letters:
e.g., Visual Word Form
Area (VWFA)

prd WS

T




Simple View of Reading
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Answers the question: When you are presented with a passage of text,
how do you get meaning from it?

1. You need to convert written words into speech.

2. You need to understand that speech.



Simple View of Reading

* If you can’t decode the symbols in a sentence, you can’t read it, even
if you know the language in which it is written.

* Here is an English sentence rewritten in a made-up system, with the

code beneath it. Try decoding it.
agH b4 A xAy
Ja/ 0 4 at P fat 5  net ¥ tag

P S P vy

T 4 bat | =74 A\ got fof Q odd Suf T . up
VAR | cat  /h/ H hat | s S pat At | vet
S/ A  dog avy A it /T 94 rat a7 *x wet
Jefd A end v C et | =T w  sat 2/ -  zen

| S/ by, rrat- At/ > thin



Answetr...
Kit ran and hid.

WM A

The sentence is written from right to left.



So what does this all mean for teaching and
learning to read?

* On average, it takes a child two to three
years to learn to decode English. It is the
toughest alphabetic writing system in the
world.

* There are no shortcuts. You can’t just learn to
recognize every word on sight. There are too
many of them. You would never be able to

figure out words like Brobdingnag and
Glubdubdrib.




So what does this all mean for teaching and
learning to read?

As a muscle, your brain can grow with practice. Practicing decoding
doesn’t mean flipping through beautiful books or listening to someone
else read. Expert pianists and tennis players don’t become expert by
watching someone else play. They practice deliberately, focusing on
their weakest skills and working hard to improve them.




Why can'c my chid skip the 20 minutes of Mng tonight?

]

Well.._let's figure it cut Mathemadcally

Student A—FReads 20 minuces 3 night, 5 days 2 week
Student B—~FRezds 4 minutes 2 night or noc at 38

Stap | —Mukizlr minuter x sicht br 5 tmez sach wesk
Student A—10 min. x 5 mez 2 wask = 100 min. sazh waek

Student A practices reading the squivalent of 10 school days a2 year.
Student B practices reading the equbvalent of 2 school days a year.

¥ theza reading habits continus, by the and of 6* prade. ..

Student A will have read the squivalent of €0 wheis
school days.

Student B will have read the equivalent of 12 whole
schbol days.

Studemt B—4& min. x 5 timez 2 wesk = 20 =in sach weeak

Stap 2—Multizly minutex x weeak x 4 weaks sack month
Student A—100 min. x £ weaks sach mosch = 400 min. sach

mcock

Student B—20 mis x 4 weeks sazh mcadh = 20 min. sach

montk

Stap 3—Multiclr minutex x mcnth x 7 manths = 2 acheol resr
Student A—400 min. ssch moreh x § mooths = 3800 min. 2 2zhocl year
Student B—20 min. each month x 3 months = 720 min. a scheol year

One can expect that the zap of information retained will have widened
considerably and, undoubtedly, so will school performance.
Which child will read better?
SUCCESS Which child will know more?
J 8 Which child will write beteer?
. “A"‘ B Which child will have 2 better vacabulary?

Which child will be more successful n school? In ife?

Never underestimate the power of 20 minutes of
reading a night!




Schools that deliver the strongest
results...

* Start early. They work hard to get students on track
in Kindergarten. Students who get through the
decoding stage by age 8 begin building vocabulary
and background knowledge through reading itself.

* Surround kids with books! Reading at the right level
improves decoding, vocabulary, content knowledge
and stamina. Reading volume is more important
than even cognitive ability in building knowledge.

* Measure student progress. They measure whether
an intervention is having the expected impact. They
are constantly tinkering and learning.



High-Impact Practices with the
Greatest Impact on Student
Growth

Dr. Ebony Lee



Which instructional practices have the greatest impact
on student learning?




High Impact Literacy Approaches

Effect Size

SELF-REPORTED GRADES/STUDENT.. g e
RESPOMNSES TO INTERVENTIONS LT 3% V
TEACHER CREDIBILITY 0.9 :
PROVIDING FORMATIVE EVALUATION oo &
CLASSROOM DISCUSSION 0.82
FEEDBACK 0.75
TEACHER CLARITY 0.75
METACOGNITIVE STRATESIES 0.69 2 ©
VOCABULARY PROGRAMS 0.67
SELF-VERBALEZATION AMD SELF-.. 0.64
PROBLEM SOLVING TEACHING 0.61
DIRECT INSTRUCTION 0590 3
PHONICS INSTRUCTION 0.54 <) | | | | |

02 04 06 08 1 1.2

1.4

1.6



Calculating My Impact

Dr. Morcease J. Beasley, Superintendent

impact



Thank you and Questions?

https:/ /tinyurl.com/TeacherImpactFeedback



https://tinyurl.com/TeacherImpactFeedback

